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Abstract

In recent years, the educational system has employed strategies to strengthen and measure
teachers' emotional intelligence and professionalism due to their importance in generating the
fulfillment of the development of student learning. Therefore, the objective was to establish the
relationship between emotional intelligence and professional capacity in educational institutions in
rural areas. The methodology was quantitative, non-experimental, and descriptive-correlational,
considering a population of 80 teachers. The results infer that 70.0% of the teachers have a favorable
perception of emotional intelligence and 75.0% of them have a favorable perception of professional
capacity (r= 0.194). Therefore, it is concluded that there is a relationship between emotional
intelligence and professional ability.

Keywords: Emotional intelligence; Professional teaching ability; Education; Teaching;
Learning

1. Introduction

En los ultimos afios el sistema educativo, ha empleado estrategias para fortalecer y
medir el nivel de inteligencia emocional y su capacidad de profesionalismo de los docentes,
debido a su nivel de importancia para generar el cumplimiento del desarrollo del aprendizaje
de los estudiantes. Por ello, el objetivo fue establecer la relacion que existe entre la inteligencia
emocional y la capacidad profesional en las Instituciones educativas de zonas rurales. La
metodologia fue de enfoque cuantitativo, de disefio no experimental, nivel descriptivo-
correlacional, considerando una poblacion de 80 docentes. Los resultados infieren el 70,0% de
los docentes tienen una percepcion a favor sobre la inteligencia emocional y el 75,0% de a
favor sobre la capacidad profesional (r= 0,194). Se concluye que existe relacién entre la
inteligencia emocional con la capacidad profesional.

Resumo

Nos ultimos anos, o sistema educacional tem utilizado estratégias para fortalecer e
mensurar o nivel de inteligéncia emocional e sua capacidade de profissionalismo dos
professores, devido ao seu nivel de importancia para gerar conformidade com o
desenvolvimento da aprendizagem dos alunos. Portanto, o objetivo foi estabelecer a relacdo
entre inteligéncia emocional e capacidade profissional em institui¢cbes de ensino no meio rural.
A metodologia foi de abordagem quantitativa, delineamento ndo experimental, nivel
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descritivo-correlacional, considerando uma populacdo de 80 professores. Os resultados
inferem que 70,0% dos professores tém uma percepcao favoravel da inteligéncia emocional e
75,0% a favor da capacidade profissional (r= 0,194). Conclui-se que existe uma relagéo entre
inteligéncia emocional e capacidade profissional.

Keywords: Inteligéncia emocional, Capacidade profissional docente; Educacdo, Ensino;
Aprendizagem.

Introduction

Due to the constant changes in society and the educational system, it is necessary to
consider the form of the educational teaching group, where it is necessary to identify the factors
that influence the work of good educators (Cejudo & Lo6pez, 2017). Since human emotions
describe how individuals feel, how they express themselves and how they relate to others, the
factors that create a successful environment are known, which is reflected in the emotional
development of the members (Menacho et al., 2022; Hernandez & Ramos, 2018).

While the teacher has a precise cognitive component of emotional understanding of all
the vicissitudes that may arise, with the purpose of the responsibility of others from a vision
through the thoughts and actions of others (Delgado & Henriquez, 2021), part of the problem
centers on the fact that teachers feel unprepared to teach emotional skills and, although they
know, they do not know how to teach it or what aspects to teach. They lack teaching methods
relevant to their teaching (Acosta & Martinez, 2019). Therefore, several studies have concluded
that emotional intelligence and personality factors are part of the complex requirements for
professional educational success.

At the global level, in the face of the health emergency resulting from the presence of
the Covid 19 pandemic, in which many governments have forced the population into social
isolation to cope with this lethal disease, the study of education and emotional health is being
considered with great interest and of great relevance due to the psychosocial implications
caused by the pandemic and collective confinement (Zysberg & Zisberg, 2022; D'Souza et al.,
2022). Likewise, the decision to isolate the population was debatable since the preservation of
life and integral health are a priority; however, as a result of this socio-political decision, other
difficulties have arisen that have affected the emotional dimension of people, especially
children, young people and the elderly (Vargas et al., 2022).

Emotional health greatly influences the performance of any activity in both adults and
young people. In this sense, especially in the educational field, complex reactions have been
evidenced in teachers and students, where these manifestations show a helpless and vulnerable
person, which has led to the availability of emotional support strategies for students from the
early years of school age (Ramsetty & Adams, 2020; Gallegos & Tinajeros, 2020). Thus, the
presence of negative feelings such as depression, distress, drowning, and fear have been as
infectious as the pandemic and has spread rapidly in much of the population (Kirkpatrick et al.,
2022).

At the national level, the regular basic education systems of most of the nations of the
continent were not prepared for the face-to-face change to the remote one in their management
bodies and processes (Hernandez et al., 2022). Thus, there is a gap in the student's integral
development in terms of learning and the formative process. In addition, in situations of fatigue,
stress, physical discomfort, and anguish as a result of adapting to a new teaching scenario such
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as virtual classes and in some cases due to the loss of employment, they have turned their
interest in areas away from education, causing alterations in their socioemotional world
(Camacho et al., 2020).

During the time of confinement from the predisposed by Hurtado et al. (2022); Chacha
(2021); Cifuentes (2020), it was essential to describe the level of the teaching process of the
students in terms of the problematic situations addressed, curricular planning, methodological
strategies that the teacher developed in the class sessions and in this way to identify the
strengths and weaknesses to be improved in the pedagogical practice taking into account the
professional teaching capacity about the cognitive, procedural, attitudinal, emotional
management which is in the process of significant change.

In managing emotions, the individual must recognize and manage their feelings which
will allow inciting through motivation, which will help to make decisions to evaluate and
analyze the interaction between all (Reyna and Mejia, 2022). On the other hand, the
management of emotions is considered the art of moderating and managing in circumstances
that arise in the protagonism of the teacher (Bonilla et al., 2017). Therefore, modern schools
should develop and train the socioemotional component in the educational process of children
and young people (Valenzuela et al., 2021).

Consequently, in rural areas, the socioemotional problem was not prioritized, both in
teachers and students and because of this perspective, the need arises to investigate and learn
how emotions have influenced teachers in the execution of their pedagogical practice and how
this had an impact on their professional capacity, as well as on the actions they carry out with
students (Martinez et al., 2022). The training of current teachers has not predisposed teaching
of emotions and instead has prioritized individualized emotionality without externalization in
which sensitivity is perceived as a weakness (Mora et al., 2022).

Because of the problem identified, it was essential to ask: What is the relationship
between emotional intelligence and the professional capacity of teachers in educational
institutions in rural areas? Therefore, it is essential to determine the incidence between
emotional intelligence and the professional capacity of teachers in educational institutions in
rural areas. Therefore, the research aimed to establish the relationship between emotional
intelligence and professional capacity in educational institutions in rural areas. In this way, to
contribute academically about emotions and their impact on the lives of students and teachers
during the social confinement that provides an opening to education and emotional health as
essential axes of human behavior and development.

Regarding international studies, it is relevant to consider the research by Costa et al.
(2021), who prioritize the insertion of emotional intelligence in the process of pedagogical
practice and that it greatly supports the integral development that occurs when applied in the
classroom. Evidence that the level of skills and attitudes is important for social development
and outstanding achievement in learning development. The research conducted by Esnaola et
al. (2017) focused on promoting the presence of emotional intelligence from a psycho-
educational perspective, and the methodology addressed the use of measurable instruments in
students. The results showed significance around the study variables; therefore, it is essential
to adapt them to the educational reality.

The research conducted by Duncan (2022) on the Peruvian educational reality
addressed socioemotional competencies, intelligence and emotional education as referents for
improving relationships and interactions with other people. He concluded with the relevance
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of deepening studies on emotions so that they can be improved and optimally controlled by
people. Likewise, Lupica et al. (2022) set out to determine the relationship between virtual
classes and emotional intelligence. A correlational methodology was used with the
participation of high school students. The information collected showed significance between
the variables. Therefore, it was possible to conclude the existence of a positive relationship and
the emotional influence in the development of remote classes. Based on emotional intelligence,
Goleman's (1995) theory is considered, which mentions that intrapersonal and interpersonal
dual perspectives; are also understood as the ability to respond to and understand the
motivations, emotions, desires and dispositions of others, while the second refers to the analysis
of oneself to guide behavior (Olivares & Gamarra, 2020; Chavez, 2020). Educators develop
the capacity to recognize, integrate, and regulate emotions to support student learning,
performance, relationships, and health.

Emotional intelligence in the educational field employs a route of response to what an
intelligent person means in which it considers at first the question: Is it innate or hereditary?
As it also arises within the training process, it also wonders if it is unique or there are various
forms to give validity if the intelligence tests are applied (Goleman,2016). In this way, it can
be recognized that it is important how it is structured and what aspects will evaluate either
individually or collectively since, as Goleman says, everything is emphasized in the genetic
endowment. Intelligence is considered a quantifiable dimension, possible to measure and score,
resulting in the ordering of individuals, according to the degree of each individual compared to
others. Goleman (2016) refers to the ability to recognize the individual of inherent feelings and
other people, motivational action and effective management of mutual interactions in everyday
life. In this sense, the educational relevance of developing learning around attitudes and
knowledge of emotions will allow the necessary strengthening of individuals in society.

Likewise, it is a prioritizing dimension in human development since emotions
constitute the precise components for the formation of people and for delimiting social and
individual behavior (Ledoux 2016). It is important to consider that the emotional can
develop outside the cerebral sphere being necessary to remember the importance of the
various elements that perform functions of reception and storage of past scenes and
memories in general, which tends to indicate that the emotional stage is usually activated
before thought (Garcia et al.,, 2019; Gardner, 2014). The dimension of Interpersonal
Intelligence is perceived by Gardner (2014) as the attitudes of a person who tends to put them
into practice during interaction and links with others. The purpose is predisposed to
understanding the collective world relying on skills such as empathy and mutual harmonious
coexistence. It is also relevant to note that it allows the individual to establish relevant
relationships through appropriate dialogue and active listening. Likewise, it is conceived as the
specific way of perceiving the existing differences in others following the temperament
evidenced during the interaction process (Goleman, 2016; Mortigo and Rincon, 2018).

As for the intrapersonal intelligence dimension, according to Cedefio et al. (2022), it
involves the internal dimension of an individual and includes emotional development, feelings
and the ability to manage emotions to guide behavior in society. In this way, the person tends
to develop self-control by managing his or her internal world, thus showing stability in his or
her emotional state and continuously strengthening his or her self-esteem. That is why
convenient strategies are developed for the promotion and strengthening of autonomy and
personal valuation in accordance with their needs and expectations (Goleman, 2016; Nadal
Vivas, 2015). The emotional intelligence proposal emerges as a response to the demands and
through experience, it has been demonstrated that emotional intelligence is necessary for
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everyone in various scenarios. The theory of emotional intelligence shows an optimistic
perspective of the human being; the recognition of emotional capabilities as resources of every
person that can and should be developed makes emotional intelligence education a current
imperative. Emotional intelligence education is an educational innovation to develop emotional
capabilities that contribute to personal well-being.

Similarly, Schon's (2010) theory of reflective professional practice considers that by
using problem-solving through the application of new strategies and methodologies, practice
will be strengthened, and therefore considers that it is important to make decisions that allow
improving the actions to be decided and to learn to face the problems that arise, but taking into
account that this assessment is not certain since everything is changing, all this will allow us to
develop new types of competencies that already possess. Therefore, the author identifies five
forms of reflective practice; being the first is the academic one which aims to prepare teachers
capable of reflecting on the subjects they teach so that they transform them into understandable
structures for students, then the social efficiency that seeks to achieve effective teaching
through the application of techniques produced from a reflective pedagogical practice through
different points of view. In addition, it considers the development process that considers the
teacher's professional and emotional development, which will allow intervening adequately in
the formation of the student as a person and which determines his knowledge in practice.

The teacher's self-care practice allows for reviewing programs and intervention
strategies and achieving a positive change in their communities, especially in the role of
integral caregivers of young people (Luduefia et al.,, 2022). In addition to generating
interventions in the teaching and learning processes to meet the challenges of health promotion
and educational strategies, it organizes according to their characteristic activity units and
familiar forms of practice, considering the dimensions of physical, psychological and social
aspects.

For Glemes et al. (2017), physical changes are considered evident during growth,
which are related to planning aspects, emotional control and personality development.
Meanwhile, the psychological aspect are based on feeling, thinking and behavior. Likewise,
the social aspects during adolescence are independence, self-image acceptance, establishing
social skills and achieving the search for identity. As for the reflection of the teaching practice,
this will be mainly related to decision-making in order to determine which techniques and
experiences to apply in the teaching practice conceived as the need to solve a problem by setting
goals towards a safe north of new learning, being the learning and teaching process that requires
the development of an effective and reflective way. Similarly, their ability to make decisions
will strengthen and start acting in their world achieving changes, where they are considered
sources of change by understanding what can be observed and what cannot be observed.

On the other hand, in the professional teaching capacity, the learning theory and
neuroscience of Escudero et al. (2017) are considered, which means that they focus on teachers'
learning, habits, and behavioral patterns may be involved. However, cognitive patterns must
be observed and modified. Likewise, external knowledge and wisdom of practice can be used
to give meaning, purpose, and justification to teaching and other professional tasks in the
context of their relationships with others. Becoming the content of academic education is
empirical knowledge reflected in structured theoretical knowledge and practice. According to
Venet et al. (2022), professional teaching skills constitute a set of elements related to the
contents and attitudes involved in the teaching process. They are characteristic of the
pedagogical professional who conducts the educational action since he/she plans, understands,
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interprets and has adequate strategies to concretize the training of the individual in his/her
charge through the development of relevant learning. It considers as components the
professional capacity and personal capacity.

Thus, professional capacity is associated with the pedagogical role of teaching,
instructing, and training a person or group of individuals in an educational system. Garcia and
Quintanal (2022) consider it as the set of faculties, and capacities that teachers possess, which
help in the professional performance of the pedagogical work to develop activities that lead to
the integral formation of the individual. From the perspective of Moya (2018) proposes that it
is the key for teachers and schools during the development of educational work to seek to
conveniently align these competencies with the demands of an inclusive, active education,
according to the current times and can contribute to the effective achievement of quality
education.

Regarding personal capacity, Bandura (1997) has been very emphatic about identifying
individual strengths in the performance of a proposed action in terms of its disposition and
concrete execution. Rivera (2016) mentions that it is considered a variety of resources that
people possess and can develop to face a problematic situation and look for different strategies
to solve or improve it.

2. Methodology

The research approach is quantitative because it will collect numerical precision data
according to the variables (Baena, 2017). The type of study is descriptive correlational since it
will address the relationship between the proposed variables since this research responds to the
identified problem and leads the researcher to know it concretely (Hernandez et al., 2014). The
design is non-experimental since the data will not be manipulated and it will be in a single time
(Palella and Martins, 2017). The population is the number of participants that assist the research
process, constituting the totality of studied elements (Soto, 2015). It is composed of a census
population of 80 teachers, considering as it has as a scenario the Region Pasco and the Ugel
representative of the mentioned region.

Regarding the data collection technique and instrument, the survey stands out in the
former case; concerning the questionnaire, it is perceived as the instrument that allows the
collection of fieldwork data through validated items (Hernandez and Mendoza, 2018). The
emotional intelligence questionnaire was from the author Montero (2011), which was adapted
according to the characteristics of the study, composed of 20 items and professional capacity
20 items (Table 1-2).

Table 1. Distribution of emotional intelligence items

Dimension Items
Intrapersonal Intelligence 12 items
Interpersonal Intelligence 8 items

Table 2. Distribution of professional capacity items

Dimension ltems
Professional 10 items
Staff 10 items

3. Results
Res Militaris, vol.12, n°3, November issue 2022 3576
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According to the descriptive results in Table 3, the emotional intelligence variable
shows that 70.0% of the teachers have a favorable perception of the emotional intelligence they
develop in their professional environment, 21.3% have a normal level of emotional
intelligence, and 8.8% have an unfavorable perception. The dimensions of intrapersonal
intelligence have high values (70.0%), regular level (18.3%) and low level (11.3%). The
interpersonal intelligence dimension presents a high level (72.5%), regular level (13.8%) and
low level (13.8%). Consequently, the emotional intelligence variable has a 70% approval rating
from educators, who infer that they manage and develop their emotional skills.

Table 3. Distribution of frequencies of emotional intelligence

V1. Emotional intelligence D1. Intrapersonal D2. Interpersonal

Level f % f % f %
Under 7 8,8 9 11,3 11 13,8
Regular 17 21,3 15 18,3 11 13,8
High 56 70,0 56 70,0 58 72,5
Total 80 100,0 80 100,0 80 100,0

Table 4 of the professional capacity variable shows that 75.0% of the teachers have a
favorable perception of the professional capacity they develop in their professional field; 25.0%
consider a normal level on the variable. The professional dimension has a high value (32.5%),
a normal level (41.3%) and a low level (26.3%). The personal dimension has a high level
(90.0%), normal level (10.0%) and low level (13.8%). Consequently, the emotional intelligence
variable has an approximately 60% of educators have developed their professional capacity at
a high level.

Table 4. Distribution of frequencies of professional ability

V3. Professional Capability D1. Professional D2. Staff
Level f % f % f %
Under 0 0 21 26,3 0 0,
Regular 20 25,0 33 41,3 8 10,0
High 60 75,0 26 32,5 72 90,0
Total 80 100,0 80 100,0 80 100,0

To determine the relationship, Spearman's correlation test was applied, which shows a
Rho correlation of 0.194**, a value between 0.1 and 0.3, that is, a low relationship between
emotional intelligence and the teacher's professional capacity. Furthermore, the intrapersonal
dimension shows a Rho correlation of 0.216**, a low relationship. Meanwhile, the dimension
for the interpersonal dimension shows a Rho correlation of a value of 0.105***, i.e., a low
relationship.

Table 5. Correlation of variable and dimensions
V1. Emotional D1. Intrapersonal D2. Interpersonal
intelligence
V2. Professional capacity ,194** ,216%* ,105**

4. Discussion

In order to demonstrate the objectives of the study, the results show that emotional
intelligence is related to professional teaching ability, where they agree with Valenzuela et al.
(2021); Ortiz and Nufiez (2021), who conclude that there is a relationship between emotional
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intelligence and professional productivity of teachers; good performance and growth are
achieved because people with developed emotional skills are more productive. Likewise,
Castafieda et al. (2020) refers that there is a correlation between these variables (r = 0.656, p =
0.000); therefore, teachers with high levels of emotional intelligence have a good perception
of their professional performance.

The application of Spearman's test shows a Rho correlation with a value of 0.194**,
which is between 0.1 and 0.3, that is, a low relationship between emotional intelligence and
the teacher's professional capacity. Likewise, 70.0% of the teachers have a favorable perception
of the emotional intelligence they develop in their professional environment, 21.3% have a
regular level of emotional intelligence, and 8.8% have an unfavorable perception. Similarly,
75.0% of the teachers have a favorable perception of the professional capacity they develop in
their professional field, 25.0% consider a regular level on the variable.

In this way, it coincides with Garcia et al. (2018) that 54% are not committed to work,
while 46% are. However, many respondents have sufficient economic stability to strengthen
their professionalism. Also, Cejudo & Lopez (2017) that the personality trait improves conflict
resolution skills necessary for the performance of educational tasks. Also, Olivares & Gamarra
(2020) teachers are more productive when they strengthen the capacity of their emotional
intelligence and that of their students, benefiting learning outcomes.

It can be observed that the participating teachers value as moderately important the
personal characteristics that make up the domain in EI, which may be more necessary for the
optimal performance of a teacher's work. It is worth mentioning that Garcia (2021) noted that
the correlation between teachers' age and the level of attention teachers pay to their emotions
was significant (r=0.138). That is, age and experience may be factors that can decrease rather
than improve teachers' attention and emotional clarity.

The intrapersonal dimension shows a Rho correlation of 0.216***, i.e., a low
relationship, where it has a high value (32.5%), a normal level (41.3%) and a low level (26.3%).
Meanwhile, the dimension for the interpersonal dimension shows a Rho correlation of
0.105*** j.e., a low relationship, with a high level (90.0%), a normal level (10.0%) and a low
level (13.8%).

Similarly, several studies have demonstrated the relationship between teachers' social-
emotional skills and the effectiveness and quality of the teaching-learning process in the
classroom. Meanwhile, teachers rate personal characteristics as important aspects in their
evaluation because they are important for their professional performance. In addition, a teacher
is driven to certain emotional behaviors by how the culture defines his or her role, which does
not necessarily come from him or herself, which is expressed almost exclusively in rational
terms and is thought of primarily in terms of perception and value.

However, this type of practice requires emotional sensitivity in the formation of
relationships with others. Therefore, an alternative should be used to provide resources that
contribute to better management of emotions in terms of personal growth, where it is necessary
to prepare students to face situations according to context and reality.

5. Conclusions

Emotional intelligence is related to teachers' professional capacity in the teaching and
learning process (r=0.194), which is why it is important to strengthen teachers' emotional skills
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and competencies to enhance their professional performance and students' competencies.
Therefore, schools should incorporate emotional intelligence as part of their educational
strategies, both in theory and practice, to strengthen student skills.

The teacher plays a vital role in educational development because the educator provides
the necessary tools to promote knowledge. Similarly, there are implicit situations, considering
various emotions that somehow intervene in their educational activity. In addition, the
difficulty of teaching from an emotional point of view; therefore, teachers use it as a tool to
listen, nurture and empower. In addition to employing leadership in the classroom, the ability
to motivate students, creativity and decision-making become essential components of
classroom practice.

The challenge of assuming a reflective attitude helps teachers to recognize behaviors
and practices that inhibit their potential for tolerance and acceptance, vital elements to face the
differences of all students in a heterogeneous society that moves towards a community where
globalization is the main goal, looking for the teacher to reflect on their daily work
continuously, this will significantly influence their practice and their ability to take control over
their professional life. In this sense, the educational system should not consider a perspective
indifferent to emotional health, and it will result in people who cannot manage their emotional
stages and be unable to help others.
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