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Abstract

This study aimed to assess the self-reported level of learning approach practices among
10th-grade students in Jordan and to examine whether there are any significant differences in
the practices of learning approaches based on gender. The research instrument was a scale
comprising 52 items categorized into three domains: strategic, deep, and surface learning
approaches. The scale was administered to a sample of 341 male and female students. Results
indicated that the level of practicing learning approaches among the students was generally
high, with the strategic approach being the most commonly used, followed by the deep
approach, and the surface approach ranking third with an average score. Additionally, there
were no significant differences between male and female students in terms of their practice of
learning approaches.

Keywords: learning approaches: deep, strategic, surface.

Introduction

The rapid progress in different aspects of life, including education, has led to an
increased interest in exploring effective teaching and learning techniques that can foster
creativity and innovation. As the learning and teaching process plays a crucial role in nurturing
creativity and innovators, individuals who possess the ability to reason and think creatively are
highly valued. To this end, countries have been striving to develop diverse educational
programs aimed at improving the competency of educators in both behavioral and academic
aspects. Most of the studies and educational research have long been concerned with the
variables that care about following up learning methods. Researchers in this field investigated
the common teaching methods used by teachers, teaching methods and strategies, learning and
teaching styles and approaches and their negative or positive impact on the entire educational
process. In addition to the interests of educationalists, especially after the recent Corona
pandemic, educational researchers have noticed through experiences in the area of education
and training that each student has its own method of receiving information, processing it,
understanding it and keeping it. Each individual has become a single class in its visual or
auditory learning or reading and writing performance, and student's abilities vary in using and
receiving information, whether it is directly received from the teacher or from electronic means
of contact and communication, especially in light of traditional or modern learning methods.
Teachers and learners should actively participate in the process of teaching, learning and
interaction with the environment and its resources in order to learn efficiently and effectively,
through which the active participation of the learner is encouraged to create a stimulating
learning environment and reinforce the teaching and learning process by shifting from
traditional teaching strategies, which focus on passive feeding done by the teacher and negative
reception by the learner, to more effective strategies based on the active participation of the
learner in the learning process itself, and improving the quality of learning, through supporting
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the distinguished empirical evidence, including the existence of the three education curricula
represented in: (education curricula, student motives, and intentional choices) (Dinsmore &
Alexander, 2012). Teachers are responsible for diagnosing the learners' preferred methods and
for helping them encourage learners to learn, through teacher’s knowledge of the preferred
learning style and approaches of its students, and encouraging them to immerse themselves in
active learning. Since the educational situations and the actions associated with them in the
classroom environment affect the brain’s work and consequently the learning patterns that the
learner uses to meet its scientific, academic, psychological needs, and etc... ., through searching
for the students’ scientific, academic, psychological , and etc...., and because each learner has
a specific style of learning, a learner may resort to summarizing the educational material so
that it can absorb and understand it, and another learner may resort to studying in a loud voice
so that it can store information in the spatial memory, which is responsible for recording all the
daily experiences that the individual is exposed to. While another learner may resort to using
the hearing sense before reading or writing the words, and so on (Afana & EI-Geish, 2009).
The emotional and physiological factors are indicators of how students perceive the learning
environment and respond to it, which constitutes the individual's preferred method of thinking,
problem-solving and deduction. This method is called the learning style, which involves the
inclusion of the learning style theory in the educational process resulting in an increase in
thinking and learner’s capability of creation and innovation. It is also an entry point that helps
teachers to know individual differences, its way of thinking and its learning style, so that
teachers can identify and provide appropriate activities and various experiences for the
appropriate learning style for each learner, which is reflected in the learners’ performance,
confidence and satisfaction with their performance, and this motivates them and increases their
motivation towards learning, acquiring the necessary knowledge and skills, and achieving good
results in the achievement and skill aspect (Abdel-Hussein et al., 2019).

Refining skills of male and female teachers is a non-stop process, whether it is during
their enrollment in universities, institutes or during service. Every year we see something new
that has occurred in the teachers’ professionalism through their enrollment in training courses
and identifying the extent to which the teacher has applied methods and approaches to learning
and teaching that raise the level of students’ achievement. Therefore, teachers' awareness of
the learning approaches is a starting point for improving the whole learning process (Attari,
2002).

The majority of studies and educational research have long been interested in the
variables that are concerned with following up learning methods, for example: the study of
(Ramadan, 1990; Schmeck, 1983; Biggs,1993). Researchers in this field investigated the
common teaching methods used by teachers, and the impact of these methods in students’
learning, with a reluctance to search for the methods used by students in teaching themselves
and their impact on them. But recently we see the tendency of some researchers with an aim to
correct this imbalance, from the perspective that the learner is no less important than the
perspective of teachers; as the learner determines what it wants to learn, and directs study
strategies towards the most appropriate and easiest ways to achieve the desired objectives, and
that neglecting paying care to the student may affect the entire educational and learning process
negatively For instance, younger students may rely more on repetition and active learning
approaches, while older students may use more advanced strategies such as summarization,
elaboration, and self-regulated learning (Alhumaid, et al. 2021). Cultural background may also
play arole in students' learning approaches, as some cultures value memorization and repetition
while others prioritize critical thinking and analysis (Habes et al. 2022; Salloum et al. 2019;
Said A Salloum et al. 2021).
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Researchers noted that there are challenges facing the educational process in educating
students to become lifelong learners and versatile experts in their respective areas. Fostering
and stimulating the development of lifelong learning skills such as problem-solving and critical
thinking has become a crucial objective of education in the 21% century. All this prompted
educationalist to use different terminology in educational literature. Anyone tracking the
educational heritage finds that the term approach to studying was used for the first time in the
seventies of the last century, although there are many who do not distinguish between the
approach to studying and the learning style and confuse them as if they were one thing.
However, a number of researchers have pointed out the distinction between style and approach.
Approach to Studying defined as a group of learning strategies and dealing with educational
material in a specific academic environment (Biggs, 1987; Sadler-Smith 1999). Attari (2002)
pointed out that the approach is closer to the strategy of processing the educational material
than to the style which is more closely related to the personality of the individual, and the
approach is influenced by the academic and social sphere of the learner to a high extent. This
means that the approach is more changeable, and the approach is affected by the style, of
course, but it is also affected by the elements and variables of the surrounding environment.
There are other terms that are used interchangeably with the term "approach”, including the
term "orientation".

Dinsmore and Alexander (2012) said that one area that needs critical discussion is the
investigation into deep and surface understanding. They also pointed out that the results of
studies related to deep and surface learning are inconsistent for reasons including:

- The perception of deep and surface learning differs across studies, in addition to the
way these concepts are measured. There is often insufficient evidence for the validity
of the tools used to measure deep learning.

- The contexts in which studies are conducted often differ, while deep learning may differ
across academic contexts and areas. Consequently, it is important in future research to:

a- Define clearly what is meant by deep learning, starting with a clear theoretical
framework.

b- Investigate deep learning in a specific educational context, since the context of the
learning environment may influence deep learning.

c- Measure deep learning with valid and true tools.

When addressing the approaches of learning, the three levels of learning approaches
should be referred to:

The surface approach is characterized by the reproduction of knowledge, often through
rote memorization, with an aim to avoid failure. This style of learning results in surface study
behaviors that meet the minimum requirements for completing tasks with minimal effort.
Students also do not seem to enjoy learning and see the process as imposed from outside (Dahl
et al., 2018). Low levels and quality of understanding are unfortunate results of the surface
approach, and therefore surface approaches are undesirable and considered less appropriate as
teachers are obviously feeling displeased with them as appropriate ways of learning, as well as
their association with poor academic performance (Diseth & Martinsen, 2003). However, there
are Increased recognition and preference for certain tasks where a surface approach is adopted,
namely: obtaining immediate feedback on newly learned content or comprehending key facts
and constituent materials as an introduction to higher levels of learning. Moreover, students are
more likely to adopt a surface approach to learning when teachers teach from the perspective of
“circulation of information” or indoctrination (Crittenden et al., 2019). The surface approach is
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concerned with memorizing and taking information as it is without understanding and analyzing
it. This approach may be suitable in cognitive aspects and not others.

As for the deep approach, academics often believe that the ultimate objective of
education is the development of “critical thinking" (Entwistle, 1997). Therefore, the deep
approach on this premise and according to this approach, students who use a deep approach
identify the meaning of a topic, enjoy engaging in intellectual challenges, exploring
interrelationships between concepts, as well as learning for fundamental reasons. Deep
approaches have been linked to developing critical thinking skills, increasing adaptability
and flexibility, subject-related perceptions, and laying the foundation for lifelong learning.
In addition, deep approaches are described as the most attractive and valuable approach,
mostly because of the consistent relationships found with positive learning outcomes and
high-quality educationists (Dahl et al., 2018). The deep learning approach involves
discipline understanding by students and engaging in meaningful learning. The deep
learning approach usually involves the use of analytical skills, cross-reference, imaginative
reconstruct, and independent thinking. It also reinforces lifelong learning. A surface
learning approach involves memorizing information without understanding its effects or
benefits (Warburton, 2003). The deep learning approach is of particular importance in the
context of education for the sake of mastery and survival of the effect of learning. The deep
approach makes the student analyze knowledge, share it and critique it, because it
understands and enjoys the educational material and explores the interrelationships
between the concepts included in it.

The strategic approach in which success is the primary motive of the strategic learning
approach and the intent is to excel in performance and achieve the highest possible score
through outperforming others (Said A. Salloum et al. 2021). A strategic approach may include
elements of surface or deep processing, depending on the one which has the higher potential
of achieving high marks (Ballantine et al., 2018). As such, a strategic approach can lead to a
deep level of understanding the educational material, but the student considers it as an
accidental learning, and not a primary objective) (Gordon & Debus, 2002) Some teachers
consider the strategic approach favorable and approve its use (Ballantine et al., 2018). It is not
surprising that there are many positive correlations between the strategic approach and
academic performance outcomes such as grades. Students who adopt a strategic approach are
more achievement-oriented and tend to pay accurate attention to performance evaluation
criteria, actively searching for evidence about testable material, and developing highly
structured ways of studying through purposeful organization of effort and effective time
management (Entwistle & Peterson, 2004). The strategic approach: in which the student is
self-reliant, and its objective is to obtain the highest marks, and the student uses all means to
achieve its objective.

Faranda et al., (2021) outlined the three learning approaches: surface, deep, and
strategic. The surface approach aims to avoid failing and involves reproduction. The objective
is to meet course requirements with minimal effort, leading to incomplete understanding
through memorization and rote learning. The deep approach is motivated by intrinsic interest
in the topic and involves understanding. The objective is to gain a broad understanding of the
topic, connect thoughts to past knowledge and daily experiences, and commit to learning for
personal reasons. The strategic approach aims to reinforce achievement and achieve the highest
score and involves success. The objective is to achieve high scores by paying attention to the
course evaluation criteria, managing time, using space effectively, and acting like a model
student.
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Marton and Saljo identify two levels of processing, surface and deep, to explain how
students direct their attention intentionally towards learning materials to achieve a desired
outcome. They later describe these processes as learning approaches to differentiate them from
concepts related to memory. A third approach, known as the strategic approach, has also
emerged and is sometimes referred to as the "achievement™ or "organization™ approach by
learning approach theorists such as Gordon and Debus (2002).

Empirical evidence supports the existence of these three distinct learning approaches.
Learning approaches include students’ motivations and intentional choices in terms of its
connection with a particular learning situation, as well as the different levels of processing used
to achieve those motivations and intentions. Furthermore, the education curricula do not
represent the fixed characteristics of students. Instead, curricula are flexible responses and
intentional choices that are partially based on students' perceptions of their learning
environment (Dahl et al., 2018). Moreover, high internal motivation and their external
motivation have a significant positive effect on deep learning. Later, deep learning leads to
higher academic performance. By contrast, surface learning leads to lower academic
performance (Everaert et al., 2017).

Researchers have noticed, over the past few years, that learners prefer certain ways and
styles of learning over others, and teachers' knowledge of their students' preferred learning
styles helps them plan and elicit individual-based instructions. (Siddiquei & Khalid, 2021).

Smarandache et al., (2022) conducted a study to reveal a psychometric perspective to
investigate the interactions between the elements that determine students' learning preferences,
in addition to understanding the basic elements of the behavior patterns that students use to
adopt a specific educational approach. In order to achieve the aim of the study, the researcher
applied a questionnaire to a high sample of university students consisting of (5357) male and
female students, and the results showed that the percentage of interest in the school subject in
relation to the effort exerted by the student is the main element for students’ preference for
deep or surface learning. The results showed that there were no statistically significant
differences in the evaluations that are attributable to: specialization, gender, or academic year;
and that the interest-to-effort percentage is the central student behavior pattern from which they
develop a preference for a learning approach, and that this behavior pattern is stable across
different contextual variables (e.g., students' gender, academic year, and specialization). Natoli
et al., (2022) conducted a study that aimed at investigating the extent to which learning styles
are affected by the learning environment in China and Australia among three groups of
accounting students. As for the study tool, a logistic regression tool was used depending on the
responses of (1,381) students across five higher education institutions in China and Australia.
The results showed original empirical evidence for Chinese accounting students' expectations
of deep learning and students' perceptions of good teaching is a main determinant of the deep
learning approach for all study groups. In addition, obvious objectives and standards were
important for Chinese accounting students studying in both China and Australia, while an
appropriate workload was important for the deep learning of the Australian local student
cohort. Faranda et al., (2021), conducted a study that aimed at investigating the special
education curricula of marketing students and their perceptions of the comprehensive academic
quality of their study program. The study population consisted of (345) marketing students and
the results showed that the highest use was for the strategic approach, followed by the deep
approach, and then the surface approach. The results also showed that strategic and deep
learning approaches are associated with higher perceptions of academic program quality.
Surface learning approaches are the least preferred approach and is negatively related to
perception of academic program quality and satisfaction with academic achievement.
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The researcher points to the importance of studying learning approaches and styles; as
recent studies have shown that match between learning approaches and teaching methods help
stimulate students' learning. Accordingly, this study investigates the preferred learning
approaches of tenth year students in Jordan.

Study questions

The study tried to answer the following two questions:

. What is the level of tenth-graders in practice learning approaches in the Arabic
language?

. Are there any statistically significant differences at the significance level (a = 0.05) in
the degree of tenth-graders practice of learning approaches owing to the gender
variable?

Significance of the study

The inclusion of learning approaches results an increase in the learner's thinking
and ability to create and innovate. The way in which students realize how they receive
information and experiences and how they process new information. Teacher's
knowledge of the learners' characteristics and their abilities to learn and teach helps
teachers to know individual differences and consequently helps to Identify and provide
appropriate activities, diverse experiences, educational methods and styles that are
appropriate to the educational approach. Accordingly, there are two important things in
this study, namely:

Theoretical (scientific) importance

1. The results of the current study and the resulting recommendations may open the way
for researchers to conduct other studies.
2. Increasing the Arab library balance in general and the Jordanian library in

particular, with studies on the most widely used learning approaches among tenth
year students.
3. The criteria that will be used in this study can be developed and utilized in other studies.

Applied importance

1. The results may benefit those in charge of curricula and text books in enriching the
curricula prepared for students at this stage with activities and exercises that can
contribute to enhancing the effectiveness of students' learning.

2. The results of the study may contribute practically to shifting interest from traditional
teaching methods, which depend on stuffing students’ heads with information to
modern teaching methods, which are concerned with diversification in teaching
methods, which depend on thinking, ways of facing problems, and providing creative
solutions to them.

3. The study results may help in planning remedial and training programs, if it is found
that the degree of students' practice of learning approaches is low.
4. The study may help meet students' desires and needs for learning through helping them

to choose the appropriate learning approach for students' learning.
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Study limitations

This study was conducted in the light of the following limits and determinants

. Obijective limits:The study was limited to identifying the learning approaches of tenth
year students.

. Time limits: The study tool was applied in the first semester of the academic year
2022/2023.

. Spatial limits: The study was conducted in public schools affiliated to the Educational
Directorate of the Northern Jordan Valley.

. Determinants: They were represented in the fact that the generalization of the results of

this study is determined by the degree of validity and reliability of the study tool.

Furthermore, students who struggle academically may be more likely to use passive
learning strategies such as reading and highlighting, while high-achieving students may use
more sophisticated strategies such as metacognitive monitoring, problem-solving, and
reflection.

Terminology of study

. Learning approaches: A group of learning strategies and dealing with educational
material in a specific academic environment (Biggs, 1987; Sadler-Smith, 1999) (Attari,
2002).

. Procedurally: The strategy through which the learner processes the educational material
in the educational environment.

. Tenth year: One of the obligatory stages of the Jordanian education ladder in the schools

of the Northern Jordan Valley during the 2022-2023 academic year.

Method and procedures

Study Approach

The analytical descriptive approach that relies on monitoring, describing, and analyzing
data related to the opinions of the target sample was used. The study population consisted of
tenth-graders in public schools in the Education Directorate of the Northern Jordan Valley in
Irbid Governorate, whose number was (1929) male and female students. to achieve that The
study sample consisted of (341) male and female students, with a percentage of 15% (44%
males and 56% females), who were chosen using the available method for their ease of access
and for the cooperation of the educational administration and teachers with the researcher in
the implementation of the study. The researcher prepared a scale to investigate common
learning approaches of tenth year students. The scale, in its final form, consisted of (52) items
of the five-point Likert type, distributed into three areas: the surface approach, the strategic
approach, and the deep approach. The items on the scale were answered according to a five-
point scale: “to a very high extent” (5) degrees, “high” (4) degrees, “average” (3) degrees,
“low” (2 degrees), and “very low” (1) degree. To interpret the responses of the study sample,
the statistical standard was used: from 1.00 - less than 2.34 for low practice, from 2.34 - less
than 3.67 for average practice, and from 3.67 - 5.00 for high practice. In order to verify the
validity of the scale, it was presented to a group of arbitrators with a specialization in the Area
of Arabic and English language curricula and teaching methods, educational techniques, e-
learning, educational psychology, measurement and evaluation, special education, and learning
difficulties. The arbitrators' notes were taken into consideration.
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The validity of the study tool construct was confirmed by applying it to a survey sample
of (40) male and female students from the study population and from outside its sample, in
order to estimate the Pearson correlation coefficient between the item score and the total score
for its area, and the Pearson correlation coefficient between the item score and the total score
of the scale, and the Pearson correlation coefficient between the item score and the total score
of the scale, and the coefficient of the corrected correlation between the item score and the total
score of its area (Corrected item-total correlation). The results showed that the Pearson
correlation coefficients between the item score and the total score of its area ranged between
(0.35-0.96) for the surface curve, and between (0.44-0.82) for the strategic curve, and between
(0.49). -0.88) for the deep curve, and this indicates the validity of the scale construct (Bryman
& Cramer, 1997). The corrected correlation coefficients ranged between the item score and the
total score of its area, ranged between (0.28-0.95) for the surface curve, and between (0.38-
0.80) for the strategic curve, and between (0.41-0.86) for the deep curve. This indicates the
validity of the scale construct (Leech et al., 2011).In order to verify the consistency of the study
sample's performance on the scale, the internal consistency reliability coefficients (Cronbach
alpha) and the Test-retest reliability coefficients (Pearson) were calculated by re-application of
the scale. The results showed that the internal consistency reliability coefficients (Cronbach
alpha) ranged between (0.91-0.94) for the scale areas (Habes, Ali, and Pasha 2021). The Test-
retest reliability coefficients ranged between (0.89-0.93) for the areas. This indicates that the
scale has a high degree of reliability (Brown, 1983).

Discussion & results

The results of the first question: “What is the level of tenth-graders in practice learning
approaches in the Arabic language?" To answer this question, the means and standard
deviations were calculated for the degree of Arabic teachers' practice of approaches in teaching
the Arabic language, and Table (1) shows this.

Table 1: The arithmetic means and standard deviations of students’ practice of Arabic
language learning approaches

Approach Arithmetic mean Stapdgrd Rank  Degree of use
deviation
Strategic 3.81 .84 1 high
Deep 3.80 .84 2 high
Surface 3.65 .80 3 average
Overall 3.76 .79 high

Table (1) indicates that the overall mean of the degree of students’ practice of learning
the Arabic language was (3.76), and the standard deviation was (0.79), with a high degree of
use. The mean in the three approaches of the scale ranged between (3.65-3.81), with a degree
ranging from average to high. The strategic approach came first with a mean of (3.81), and a
standard deviation of (0.84), with a high degree, and the deep approach came second, with a
mean of (3.80), and a standard deviation of (0.84), with a high degree, and finally the surface
approach came third, with a mean of (3.65), and a standard deviation of (0.80), with an average
degree.

The means and standard deviations were also calculated for the degree of students'
practice of learning the Arabic language for each approach. The tables (2-4) show that.
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First: The surface approach
Table 2: The means and standard deviations of students’ practice of the surface approach.

Social Science Journal

Arithmetic Standard Degree of
No. Item . .
mean  deviation importance
95 I C(.)ncentra'Fe on learning just those bits 4.06 133 1 High
of information | have to know to pass.
Often | find myself wondering whether
3 the work I am doing here is really 3.95 1.21 2 High
worthwhile.
I t ic if | get behi ith .
35 often seem to panic if | get behind wi 391 139 3 High
my work.
51 | like to be told pre.(:|sely what to do in 385 139 4 High
essays or other assignments.
1 I’m not really sure what’s important in 381 131 5 High
lectures so | try to get down all | can.
| often have trouble in making sense of .
4 . g 1.42 High
> the things | have to remember. 3.10 6 9
| gear my studying closely to just what
38 seems to be required for assignments and 3.68 1.47 7 High
exams.
Often | lie awake worrying about work | .
48 think I won’t be able to do 3.67 143 8 High
19 Much 9f wl}at I’'m studymg makes.httle 3.65 144 9 Average
sense: it’s like unrelated bits and pieces.
I’m not really interested in this course,
42 but I have to take it for other reasons 3:54 147 10 Average
29 When | look ba}ck, I sometimes wonder 350 155 1 Average
why | ever decided to come here
Often I feel I'm drowning in the sheer
8 amount of material we’re having to cope 3.50 1.45 11 Average
with.
| find I have to concentrate on just
6 memorising a good deal of what | haveto  3.47 1.44 13 Average
learn
12 | tend to read_very little beyond what is 3.45 146 14 Average
actually required to pass
” I often worry a_bout whether I’ll ever be 3.43 141 15 Average
able to cope with the work properly.
16 T_her_e s not Tnuch of the work here that I 319 1.46 16 Average
find interesting or relevant
Total 3.65 .80 Average

It is noted from Table (2) that the mean of students’ practice of the surface approach
ranged between (3.19-4.06), with a degree from average to high, and the estimates for items
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(25, 3, 35, 51, 32, 45, 38, 48) with a high degree. The estimates for items (19, 42, 29, 8, 6, 12,
22, 16) came with an average degree, and item (25) came first with a mean of (4.06) and a
standard deviation of (1.33), while item (16) came last with a mean of (3.19) and a standard
deviation of (1.46).

Second: The strategic approach
Table 3: The means and standard deviations of students’ practice of the strategic approach.
Arithmetic Standard Rank Degree of

No. ltem

mean  deviation importance

| manage to find con(_iltlons for study!ng which 498 113 1 High
allow me to get on with my work easily.

5 | organise my study time carefully to make the 411 199 9 High
best use of it.
I look carefully at tutors’ comments on course .

15 work to see how to get higher marks next time. 4.05 1.28 3 High
I go over the work I’ve done carefully to check 401 196 4 High

the reasoning and that it makes sense

When working on an assignment, I’m keeping in
mind how best to impress the marker.

| think about what | want to get out of this

3.94 137 5  High

20 . 3.91 1.38 6 High
course to keep my studying well focused
Before starting work on an assignment or exam .
question, I think first how best to tackle it 3.86 1.43 ! High
I feel that I'm getting on well, and this helps me .
put more effort into the work. 3.85 1.38 8 High

37 | put a }ot of effort into studying because I’'m 385 137 8 High
determined to do well
It’s important for me to feel that I’'m doing as .
well as | really can on the courses here. 3.82 142 10 High
I’'m good at following up some of the reading .
suggested by lecturers or tutors 3.79 14l 1 High
| keep an eye open for what lecturers seem to .

41 think is important and concentrate on that. 3.17 1.40 12 High
I’'m pretty good at getting down to work .
whenever | need to 3.76 132 13 High

47 When | f_|n|sh a piece of work, | check it through 379 1.42 14 High
to see if it really meets the requirements.
| work steadily through the term or semester, .

31 rather than leave it all until the last minute 3.71 1.44 15 High
¥ think I’'m quite systematic and organised when 364 143 16 Average
it comes to revising for exams

50 I don’t find it at all difficult to motivate myself. 3.64 1.37 16  Average
. | keep in mind who is going to mark an

28 assignment and what they’re likely to be looking ~ 3.54 1.42 18  Average
for.

I_usually plan out my week’s work in advance, 350 150 19 Average
either on paper or in my head.

44 (Ijg;.‘nerally make good use of my time during the 3.49 147 20  Average

Total 3.81 .84 High
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It is noted from Table (3) that the mean of students’ practice of the strategic approach
ranged between (3.49-4.28), with a degree ranging from average to high, and the estimates for
items (1, 5, 15, 7, 2, 20, 34, 24, 37, 10, 27, 41, 18, 47, 31) with a high degree, and the estimates
for items (14, 50, 28, 40, 44) with an average degree. Item (1) came first with a mean of (4.28)
and a standard deviation of (1.13). Item (44) came last, with a mean of (3.49) and a standard
deviation of (1.47)

Third: The deep approach

Table 4: The means and standard deviations of students’ practice of the deep approach.

ArithmeticStandardR K Degree of
mean deviation importance

4.23 124 1 High

No. ltem

When | read an article or book, I try to find out
for myself exactly what the author means.

I look at the evidence carefully and try to reach
my own conclusion about what I’m studying

I usually set out to understand for myself the
meaning of what we have to learn

When | read, | examine the details carefully to
see how they fit in with what’s being said
When I’'m working on a new topic, I try to see
in my own mind how all the ideas fit together
Regularly I find myself thinking about ideas
from lectures when I’m doing other things.
Before tackling a problem or assignment, 1 first
try to work out what lies behind it

Ideas in course books or articles often set me off
on long chains of thought of my own.

Some of the ideas | come across on the course |
find really gripping

When | am reading, | stop from time to time to
reflect on what | am trying to learn from it

| try to relate ideas | come across to those in
other topics or other courses whenever possible
I like to play around with ideas of my own even
if they don’t get me very far

Often I find myself questioning things I hear in
lectures or read in books.

It’s important for me to be able to follow the
argument, or to see the reason behind things.

I sometimes get ‘hooked’ on academic topics
and feel 1 would like to keep on studying them.
| find that studying academic topics can be quite
exciting at times

3.99 1.26 2 High
3.94 1.33 3 High
36 3.91 133 4 High
21 3.90 138 5 High
13 3.85 137 6 High
43 3.81 134 7 High
33 3.77 138 8 High
39 3.77 138 8 High
30 3.75 140 10  High
11 3.75 142 10  High
46 3.73 147 12 High
23 3.72 1.39 13 High
49 3.72 1.36 13 High
52 3.55 1.48 15  Average

26 3.47 1.45 16  Average

Total 3.80 .84 High

It is noted from Table (4) that the mean of students’ practice of the deep approach
ranged between (3.47-4.23), with an average to a high degree, and the estimates for items (17,
9,4, 36, 21, 13, 43, 33, 39, 30, 11, 46, 23, 49) with a high degree, and the estimates for items
(52, 26) came with an average degree, and item (25) came first with a mean of (4.23) and a
standard deviation of (1.24), while item (26) came last with a mean of (3.47) and a standard
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deviation of (1.45).The results related to the first question showed that the overall mean of the
students’ practice of the Arabic language learning approaches came with a high degree of use,
where the strategic approach came first, followed by the deep approach second, and finally the
surface approach came third .The researcher states that this result may be attributed to the
different degrees of students’ use of all approaches to learning in different and varying degrees,
as some students tend to achieve a high level of academic achievement as measured by end-of-
semester or the end of the academic year tests, and this is what the strategic approach is based
on in making appropriate effort and time management, teachers' practices of educational styles,
the diversity of their teaching experience, the difference in gender, and the inequality in their
possession of appropriate teaching strategies.Using a variety of modern teaching methods that
are in line with the students’ cognitive and psychological characteristics, the use of appropriate
preparation and motivation at the beginning of the lesson, raising students’ motivation,
providing appropriate feedback, making topics interesting, creating an atmosphere of
interaction within the classroom, effective communication, disparity of motivation, desire and
inclination to make an effort to perform duties and study tasks well, and release of the
emotional potential energy.The results of the current study were different from the results of
some previous studies on the learning style prevailing among students, such as the study of
(Natoli et al., 2022), which showed that the learning style prevailing among students is the deep
style.The results of the second question: "Are there statistically significant differences at the
significance level (a = 0.05) in the degree of students' practice of learning the Arabic language
owing to the gender variable?" To answer this question, the means and standard deviations
were calculated for the students’ practice of approaches to learning the Arabic language
separately according to the gender variable. Table (5) shows this:

Table 5: The means and standard deviations of the degree of students’ practice of the three
approaches to learning the Arabic languages separately according to the gender variable.

Area Variable Rank Arithmetic mean Star_ldgrd
deviation
Males 3.61 .85
Surface Gender Females 3.69 74
Total 3.65 .80
Males 3.75 .87
Strategic Gender Females 3.87 .81
Total 3.81 .84
Males 3.74 .86
Deep Gender Females 3.87 81
Total 3.80 .84

It is noted from Table (5) that there are obvious differences between the mean of the
students’ practice of the approaches to learning the three Arabic languages separately according
to the gender variable. To determine the statistical significance of the obvious differences, one-
way multivariate analysis of variance (one-way MANOVA) was used, using (Hotelling's
Trace) test. Table (6) shows that:

Table 6: Results of the one-way multivariate analysis of variance (one-way MANOVA) of the

effect of gender on learning approaches
Variable Value  E Value Degree of Degree of freedom _Sta_tl_stlcal
freedom of error significance
Gender .007 .765 3.000 337.000 514
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The results of the (Hotelling's Trace) test showed that there was no statistically
significant effect of the gender variable on the students' estimate score for the three Arabic
language learning approaches. The one-way analysis of variance (Tests of between subjects
effects, Follow-up ANOVAS) was used. Table (7) shows this:

Table 7: Results of one-way analysis of variance to compare the mean scores of students’
learning approaches in the three Arabic language separately, according to gender variable.

Source of depe'ndent Total sum degrees of Average Statistic  Statistical
: variable sum of o
variance of squares freedom F significance
(approach) squares
surface .568 1 .568 .883 .348
Gender strategic 1.201 1 1.201 1.699 193
deep 1.478 1 1.478 2.112 147
surface 217.913 339 .643
Error strategic 239.546 339 707
deep 237.164 339 .700
. surface 218.480 340
A‘:Jolged strategic 240747 340
deep 238.642 340

It is clear from Table (7) that there are no statistically significant differences between
the mean of the students’ practice of the three learning approaches separately, according to the
gender variable. The results related to the second question showed that there were no
statistically significant differences between the means of students’ practice of the three Arabic
language approaches separately, according to the gender variable. The researcher states that
this result may be attributed to the fact that the students (females and males) are subject to the
same learning conditions, and that they study the same curricula, they study in similar learning
environments, and that they learn using similar teaching methods, and their classifications in
the secondary stage may be according to their similar academic tendencies and capabilities,
and their learning motives that are directly related to academic achievement, memorization,
rote learning and obtaining marks as an end. This result agreed with the results of some
previous studies on the learning style prevailing among students in the absence of differences
owing to the gender variable in the learning styles of students, such as: the study of Samar and
ache et al. (Smarandache et al., 2022).

Conclusion and future research

Learning approaches are methods that students use to acquire and retain information.
There are several common learning approaches that are used in schools and educational settings
to support student learning. These approaches can vary depending on the subject matter, grade
level, and individual student needs. In this essay, we will investigate some of the most common
learning approaches used in schools. Active learning involves students engaging with the
material through hands-on activities, group work, and discussions. This approach encourages
students to take an active role in their own learning and helps to make the material more
engaging and relevant. Active learning can take many forms, including project-based learning,
inquiry-based learning, and problem-based learning. In these approaches, students are
challenged to apply their knowledge and skills to real-world problems, which can help to
deepen their understanding and foster critical thinking skills. Teachers and educators may use
different approaches depending on the subject matter, student needs, and other factors, and may
also combine different approaches to create a more effective and engaging learning experience
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for students. It is important for educators to be aware of different learning styles and to provide
opportunities for students to engage with material in different ways, in order to support their
learning and help them achieve their full potential.In light of the results of the study, the
researcher recommends the following Conducting more studies in an attempt to reveal the level
of students' practice of the most used learning approaches among students of other classes,
from the point of view of teachers and students, Educating students about the importance of
learning approaches, and taking them into consideration, because of their impact on their
progress to achieve their objectives. Reducing dealing with the surface approach and adopting
the deep and strategic approaches in education, through designing curricula that are based on
higher levels of mental processing, providing a supportive and stimulating classroom
environment for innovation and creativity, in addition to an experienced and competent teacher
who is a facilitator and motivator, focusing on teaching methods that stimulate both strategic
and deep approaches.
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